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ABSTRAK

Dalam skripsi ini penulis membahas pemerkayaan kosakata peserta kursus “Master
English School” Painan, sebuah studi kasus pada kelas “Pre-Basic”. Siswanya sebanyak 10
orang dalam satu kelas. Muridnya rata-rata duduk di kelas IIl dan IV sekolah dasar.
Penelitian ini dilakukan untuk melihat proses pemerkayaan kosakata Bahasa Inggris dan
mengidentifikasi strategi yang dilakukan oleh siswa.

Metode yang digunakan adalah observasi nonpartisipatori. Selanjutnya, penulis
melakukan analisis data secara deskriptif. Penulis melakukan observasi sebanyak dua puluh
kali pertemuan berturut-turut dalam waktu tiga bulan. Untuk pengambilan data penulis
melakukan teknik catat (note taking technique) setiap kali pertemuan, mengumpulkan [atihan
harian dan ujian akhir dari peserta kursus untuk melihat perkembangan kosakata bahasa
inggris anak-anak tersebut. Penulis menggunakan metode analisis distributional dan
referential menurut Sudaryanto (1993). Dalam menganalisis data, penulis merujuk pada teori
prilaku pemerolehan bahasa (Behaviorism) oleh B. F. Skinner (Denny D. Steinberg, 1986),
kemampuan dan dayaguna bahasa (language competence and performance) oleh Noam
Chomsky (Denny D. Steinberg, 1986), pemerolehan bahasa kedua (second language
acquisition) oleh Stephan D. Krashen (1984), dan sebagai teori pendukung yaitu teori an
strategi-strategi pembelajaran (learning strategies) oleh Rod Ellis (1994). Terakhir, hasil
analisis tersebut dipresentasikan dengan menggunakan bahasa, tanpa menggunakan
simbol-simbol tertentu. y

Dari hasil penelitian, penulis menemukan bahwa proses pemerkayaan kosakata
dilakukan siswa dengan memahami input, menanggapi ransangan, melakukan pengulangan
kata, dan mencari kaidah bahasa berdasarkan konteks yang disajikan guru. Strategi yang
dilakukan siswa melalui meniru (imitation), menjadikan kaidah berlaku umum
(generalization) dan mengingat (memorization) dapat memperkaya kosakata siswa dalam
pemerolehan bahasa kedua.
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CHAPTER 1
INTRODUCTION

1.1 Background of The Study

Language is a tool for human communication. Language is meaningful which is
related to aspects of life and natural environment. Nowadays, most people realize that
they should master not only their mother tongues, but also foreign languages.
Everyone is possible to acquire some languages because basically, as Fromkin and
Rodman (1983) stated, "Naturally, human left brain is prepared for language.” The
study of language acquisition is one of the most dramatic aspects of child
development. Language acquisition is the term which is used either for first language

(mother tongue) or second (foreign) language.

In this thesis, the writer chooses the acquisition of vocabulary among elementary
school students at an English course. English is a foreign language which is most
widely used in the world and plays important role in science, technologies, and
literary works. In masteri'ng language, many aspects should be taught over. One of
them is that how the learners acquire the vocabulary in supporting the use of a

language as a tool of communication.

Mastering English means that knowing vocabularies, because vocabulary is the
total number of words that establish a language (Marsheffel,1969:236), and also
knowing how to pronounce it and understanding the structure and grammar. Learning
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and acquiring vocabulary do not only focus on pronouncing the words but also
understand the meaning and how to use them in sentences. Rivers (1986:113) stated
that the basic purpose of learning will always be to find the meaning, and reading for

comprehension and understanding.

Nowadays, English has been learnt by students from elementary school until
Senior High School. Students should know and have a good proficiency and must
apply it in communication. The vocabulary mastery of elementary school students is
one of the causes that make them failed in grasping the lesson especially to get the
standard mark of English subject. We know that reading ability must be supported by
the mastering of vocabulary. One who has good vocabularies will read well
(Snovitch,1986). So, it is important to find the strategies to improve and to enrich
students’ vocabulary. Developing student's vocabulary through reading actually is

one of the strategies.

For this reason, the government has included English as one of compulsory
subjects in National Curriculum since it plays important roles in all aspects of life. It
can help to improve the ability of Indonesian learners in using English through all
communication. But, learning in school is just limited for one or two hours in every

meeting that are exactly not enough for the students to master this subject well.

Concerning to the fact above, many students take English course outside

school. By doing so, they have much time to study English better in addition to study



level of beginner class at Master English School Painan which normally sits in

elementary school. At this age, the children have started to study English, but just
simple words. Based on the stages of second language acquisition (Judie
Haynes,2005) children at these ages have been categorized into the early production
stage. This stage may last up to six months and students will develop a receptive and
active vocabulary of about 100 words. During this stage, students can usually speak
in one-or two-word phrases. They can use short language chunks that have been
memorized although these chunks may not always be used correctly. All new learners
of English progress through the same stages to acquire language. However, the length

of the time each student spends at a particular stage may vary greatly.
1.5 Method of the Research

This study is qualitative research (Danim (2002), Stainback (1984), Spradiey
(1980), and Molleong (1990 and 1991), since qualitative method concerns with
interpretative, selective procedures and stick each other. In conducting this study,
there are three stages followed namely collécting data, analyzing data and presenting

the result of analysis.
1.5.1 Collecting the Data

In collecting the data, the writer applies field- research (Mason,1996). In
another words the data are collected through observation to the English course

students, in which the writer involves herself in research setting,




The data have been collected by doing observation to Master English School
Painan especially students at beginner class. The steps of data collection undergo
several processes. First the writer came to the Master English School Painan and
makes cooperation with this institution in taking the data and observation as long as
one period about three months. Next, the writer interviewed the teacher to ask the
learning program of Master English School Painan. Then, the writer came to the
beginner class for twenty times meetings to observe this class and took daily
exercises, final test, and also took anote about things related to the process of

enriching vocabulary and its influences toward English ability.

Master English School is an institute of informal education which supports
student’s English ability. It has been existed since 1996 on Painan at Trikora street
No. 30. The good development of this institute appeared in 2000. It has three
branches in other territories, they are, Painan, Lenggayang and Bukit Tinggi. Master
English School has ‘many levels of class, such as, Pre-Basic, Basic, Intermediate,
Toeic, and Toefl classes. It takes three months learning in one period. There are ten
until fifteen students in one class and it takes one hour and half to study in every
meeting. The important thing, the certificate is acknowledged by the National

Education Office of Painan.

1.5. 2 Analyzing the data

In analysis, the writer uses the psychological approach (Steinberg,1986) to see



the problem deeply. Methods of analysis are distributional and referential ones
(Sudaryanto,1993). Distributional method involves the internal language itself, while

the referential method is to find the relationship the language with the context.

The theories used are second language acquisition by Stephen D. Krashen,
Behaviorism by Skinner (Danny D. Steinberg,1986), Chomsky’s theory on
competence and performance (Steinberg,1986), and learning strategies in second

language acquisition (Ellis,1994).

This research is conducted by applying qualitative method. Researcher
chooses qualitative method as main method in analyzing the vocabulary enrichment
by children at Master English School Painan at the beginner class. It was
recommended by Danim (2002), Stainback (1984), Spradley (1980), and Molleong
(1990 and 1991). Qualitative approach is used for analyzing naturally occurring data
in the field. This research is useful to find the scientific truth. Here, the writer focuses

on the aspects of psycholinguistic.

1.5.3 Presenting the Result of Analysis

iIn presenting the result of analysis, there are two methods that they are: formal
and informal method (Sudaryanto,1993:145). In formal method, the result of analysis
is presented by using table while in informal method the result of analysis is written
in the form of simple and explanatory sentences. The writer only applies informatl

method to present the result of analysis.



1.6 Source of the Data

The writer takes the data from the informants who take the course at the
Master English School. The data consist of exercises of students, note taking and final
test. The writer took the data in Master English School Painan class pre-basic.The
students are male and female, they are 7-9 years old, sit on public elementary schools

and studying at Master English School.



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Review of Related Study

In this section the writer reviews some of researches about vocabulary
enrichment by children. Among the researches, the writer reviews those conducted by
researchers; Monique Sénéchal (2002), Jeft G. Mehring(2000) and Khuat Thi Thu
Nga (2001).

Monique Sénéchal (2002), studied “on the importance of repeated reading for
the development of language” through picture book. She sees how young children
can learn one to three of new word from book reading. She was observed the learning
vocabulary from picture book. In this observation, she has 164 participants, five years
old who show the development of language after reading the picture book for three
times. She uses experimental studies with children the age five, and one intervention
study language delay. She has one class control with reading picture book for several
times, and one class normal. In this research she uses psycholinguistic, language
learning and language acquisition. She found that after learning reading book once,
children could comprehend 1.6 new words, as reflected by the difference between the
numbers of word correctly identified before and after the book reading. But, the
children could not speak any new word after single book reading. Learning after
reading the book twice, children learned to comprehend new word in each situation,

but they leamed more when they were actively involved in the book reading.



Learning afier reading the book three times, she found that the children could
comprehend and speak one new word after listening to the book three times; most
impressively, they could comprehend and speak three new words when they
answered labeling question during the three book reading events. She analyzed two
types of vocabulary; spoken and comprehension vocabulary. Spoken vocabulary
refers to the words children can actually produce and is often labeled expressive
vocabulary. In contrast, comprehension vocabulary refers to the words that children
can understand, but not necessarily produce, and is often labeled receptive
vocabulary. This distinction is important to see the factors might facilitate the
acquisition of the two types of vocabulary. Research on spoken vocabulary suggests
that young children can learn spoken vocabulary through imitation. In contrast,
repeated exposure to new words might be sufficient for the acquisition of
comprehension vocabulary.

Jeft G. Mehring (2000) observed learning vocabulary is an ongoing process
which requires systematic repetition to help students learn, especially low context
vocabulary. His purpose is to retain the vocabulary they find useful and relevant to
their subject matter by learning vocabulary through context, cooperative learning, and
using technology. He used the theories behind vocabulary acquisition and some
result when they were put into practice during his students teaching and using
contextualized approach to learning vocabulary. He has participant cighteen students,
eleven female and seven males. The finding of this research is students can acquire

the necessary vocabulary. Students are to be taught vocabulary in context so that they




and spelling of certain lexical items.
“Vocabulary is the total number of words that establish a language”

(Marsheffel,1969: 236).

2. Enrichment
The word enrichment is synonymous to the word improvement, in
which, it is an improving or being improved; betterment, an increase in value
or in excellence of quality or condition, and also a person or thing

representing a higher degree of excellence (Oxford Dictionary).

3. Case Study

Case study refers to the collection and presentation of detailed
information about a particular participant or small group, frequently including
the accounts of subjects themselves. A form of qualitative descriptive
research, the case study looks intensively at an individual or small participant
pool, drawing conclusions only about that participant or group and only in that
specific context. One way of examining developmental stages in the
acquisition of a second language is to follow a given subject longitudinally
(McLaughlin, 1967)

4. Psycholinguistics
Psycholinguistics is a field of study that combines aspects psychology

and linguistics (McLaughlin,1967). Psycholinguistics is study understanding,
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producing, and remembering language. This concerns with listening, reading,
speaking, writing, and memory for language. The interested study is in how
acquire the language and the way in which it interacts with other

psychological systems (Trevor A. Harley,1995).

2.3 Theoretical Framework

Studying language is the complex problem of human being which contains the
problem of language itself and the problem of the activity that language. The activity
that language does not mechanically, but also mental process. It means the activity of
language connected to the brain activity. Hence, in studying language, it’s
complicated with the study of linguistic and psychology which calls
psycholinguistics. Psycholinguistic explains the psychology process when people
utter sentences which they hear when they communicate and how the speaking ability
acquired by them. Theoretically, the main purpose of psycholinguistic is to find the
theory which linguistically can be accepted and psychologically can be explained the

fact and the acquisition of language(Harley,1995).

In this research, the writer analyzed the data by using psycholinguistic
approach by Steinberg (1986), behaviorism by Skinner (in Steinberg,1986),
knowledge of language by Chomsky (in Steinberg,1986), second language Krashen
(1984), and the supporting theory is learning strategies (Ellis,1994). Briefly, the

writer will be explain in the following explanation.

12



2.3.1 Behaviorism

B. F. Skinner (Danny D. Steinberg,1986) in behaviorism perspective state that
acquiring knowledge includes knowledge of language based on stimulus and then
following the response. So, he said that by repetition of this process appears a

behavior. Language is behavior. A behavior acquired from the drill.
2.3.2 Knowledge of Language
There are two knowledge of language by Chomsky:

a. Language Competence

Competence refers to a presumed underlying ability. Competence is what one
knows, can be developed, maintained and developed through performance.
Here, competence is our underlying knowledge of the system of a language its
rules of grammar, its vocabulary, all the pieces of a language and how those
pieces fit together.

b. Language Performance

Performance refers to the overt of manifestation of the ability, it is what one
does and observable. In other word, performance is actual production

(speaking and writing) and understanding (listening and reading).

2.3.3 Second Language Acquisition

Stephen D. Krashen is an expert in the field of linguistics, specializing in

13



theories of language acquisition and development. He states that acquisition requires
meaningful interaction in the target language (Schutz,1997). In another words, the
speakers are concerned not with the form of their utterances but with the massages
they are conveying and understanding.

Krashen has five hypotheses about second language acquisition, they are:
a) The Acquisition-Learning Hypothesis

There are two different ways to develop competence in a language: language
acquisition and language learning. Language acquisition is a subconscious process
not like the way a child learns language. Language acquirers are not consciously
aware of the grammatical rules of the langnage, but rather developing a “feel” for
correctness. “In non-technical language, acquisition is ‘picking-up’ a language
{(Krashen,1984).” Language learning, on the other hand, refers to the “conscious
knowledge of a second language, knowing the rules, being aware of them, and being
able to talk about them (Krashen,1984).”
b) The Monitoring Hypothesis

The language that one has subconsciously acquired “initiates our utterances in
a second language and is responsible for our fluency(Krashen,1984)” whereas the
language that we have consciously learned acts as an editor in situations where the
learner has enough time to edit, is focused on form, and knows the rule, such as on a
grammar test in a language classroom or when carefully writing a composition. This
conscious editor is called the monitor.

¢) The Natural Order Hypothesis

14



The natural order hypothesis states that “the acquisition of grammatical
structures proceeds in a predictable order”. For a given language, some grammatical
structures tend to be acquired early, others late, regardless of the first language of a
speaker.

d) The Input Hypothesis

Krashen attempt to explain how the learner acquires a second language. In
other words, this hypothesis is Krashen’s explanation of how second language
acquisition takes place. So, the input hypothesis is only concerned with “acquisition”.
According to this hypothesis, the learner improves and progresses along the ‘natural
order’ when he/she receives second language ‘input’ that is one step beyond his/her
current stage of linguistic competence. For example, if a learner is at stage i°, than
acquisition takes place when he/she is exposed to ‘comprehensible input’ that belongs
to level ‘i + 1°. Since not all of the learners can be at the same level of linguistic

competence at the same time.
¢) The Affective Filter Hypothesis

Motivation, seif-confidence, and anxiety all affect language acauisition, in
effect raising or lowering the “stikiness” or “penetration” of any comprehensible

input that is received.

It is better for us to see the role and the form of the output. It can be the
possibility for us to get the spoken fluency by practicing the language as well as in

our conversation. It has proved by Lenneberg (1962), in which, he has done
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observation to a boy who does not have disorder of the peripheral speech organs. He
had acquired “competence” without over producing. It is quite possible that if he had

been able to speak, he would have acquired language somewhat faster.

Second Language Acquisition, or SLA, is the process by which people leamn
languages in addition to their native language. The term second language is used to
describe any language whose acquisition starts after early childhood (including what
may be the third or subsequent language learned). The language to be leamned is often
referred to as the “target language” or “L2”. SLA is sometimes called L2A, for “L2
acquisition” (Krashen (2002) in Schiitz, 2005).

Informal aspects are the crucial thing in second language acquisition. Even
though each learner has LAD (Language Acquisition Device), it cannot be sure that
he will be able to use it if the good input data of that language is not available. Most
of that input data can be found in the language environment. In acquiring language,
learner only passes one way that, understands the meaning of the message that is sent
to him (Krashen,1982). On the other hand, learners know his second language
because he has got a message that the meaning has been known.

Krashen briefly stated that the effect of informal aspects is bigger than the
formal aspects in order to get the second language. Environment of language can be
divided into two part, artificial environment (formal) and natural environment
(informal), (Krashen,1981:40). He said that, to learn the second language can be

passed in two ways. They are learning and acquisition. Learning is the conscious
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internal mechanism constitutes an attempt to explain how L2 take place.

The last area, the acquisition of individual learner differences and what causes
them. Leamers set about the task of acquiring an L2 in different ways. They differ
with regard to such general factors as motivation and aptitude, and in the use of
various strategies such as inference and self-monitoring for obtaining input and for
learning from it. The study of these general factors and learner strategies, help to
explain why some learners learn more rapidly than others do and why they reach

higher levels of proficiency.

2.3.4 Learning Strategies
Related to the last area (Ellis,1994) in investigating Second Language
Acquisition, O’Malley & Chamot list of strategies (1990:44), they groups the

strategies into:

1. Metacognitive strategies: higher order executive skills that may entail
planning for monitoring, or evaluating the success of a learning activity,
there are:

a. Advance organizers: planning the learning activity in advance, “you
review before you go into class”.

b. Directed attention: deciding to concentrate on general aspects of a
learning task.

¢. Selective attention: deciding to pay attention to specific parts of the

language input or the situation that will help learning.
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d. Self-management: trying to arrange the appropriate conditions for
learning “I sit in the front of the class so I can see the teacher”.

e. Advance preparation: planning the linguistic components for a
forthcoming language task.

f. Self-monitoring: checking one’s performance as one speaks
“sometimes I cut short a word because I realize I’ve said it wrong”.

g. Delayed production: deliberately postponing speaking so that one
may learn by listening I talk when I have to, but I keep it short and
hope I’ll be understood”.

h. Self-evaluation: checking how well one is doing against one’s own
standards.

i. Self-reinforcement: giving oneself rewards for success.

2. Cognitive strategies: the brain process to develop it performance, they are:

1

2

Repetition: imitating other people’s speech overtly or silently.

Resourcing: making use of language materials such as dictionaries.
Directed physical response, responding physically, as with directives.
Translation: using the first language as a basis for understanding and/or
producing the L2,

Grouping: organizing learning on the basis of common attributes.
Note-taking: writing down the gist etc of texts.

Deduction: conscious application of rules to processing the L2.

Recombination: putting together smaller meaningful elements into new

19
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e Cooperation: working with fellow students on language.

These theories used to analyze the data to see the process of vocabulary
enrichment and also to see the students’ strategy in enrich their vocabulary in
psy;:holinguistics approach, especially in language second acquisition. Skinner in
behaviorism see the stimulus which giving by the teacher to the students and how the
students respect toward the stimulus. Chomsky in language competence and
performance see how the students understanding and producing language. Krashen in
second language acquisition see the process of enriching vocabulary by the students
trough five hypothesis. And Ellis in learning strategies see the students’ strategies in

enriches their vocabulary.
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CHAFPTER3

A PSYCHOLINGUISTIC ANALYSIS
OF VOCABULARY ENRICHMENT:

A Case Study at Master English School Painan

The aim of this chapter is to present the analysis of vocabulary enrichments at

master English school Painan. The syllabus is appropriate with standard curriculum

KTSP 2006 for children in elementary school class three (see appendix). Here, the

writer deals with the process of enriching the vocabulary for the children in the level

of beginner class at Master English School Painan and the strategies used by the

students to enrich vocabulary based on the theories.

3.1 Process of Enriching Vocabulary

Datum 1 process Inter-language
July, 15 2009
Introduction (Grectings) Giving response to the | Good (Gud)
Good morning communicative
Good afternoon utterances. Afternoon
Good evening
Good night Producing the topic by | (afternun)
listen to the topic, repeat
Short conversation: it, practice, and write on | Night (nait)
Teacher: good morning every body | the paper.
Students: good morning sir
Teacher: how are you today? Comprehend the greetings
Student: I am fine. Thank you. And | and try to make the output
you? in canversation.
Teacher: I am fine too. Thank you
22




In the first meeting, the teacher gives the topic about greetings. There are
some vocabularies and simple sentences which are; good morning sir, good
afternoon, good evening, good night, today, fine as the opening or introduction of
class. The vocabulary and simple sentence lists on the white board, the teacher
explain it and then read aloud followed by the students in several times. Students
practice it with their friends. Here, the ways teacher explain is as stimuli, and then
students give response with follow her. This activity runs in several times, so it can be
a habit and they are enriching their vocabulary.

The vocabulary and simple sentence good morning sir, good afternoon, good
evening, good night, today, fine are the input. Then students are in silent period for a
few minutes to comprehend the input. In practice this conversation, students are quiet
difficult in pronouncing the word “how /haw/”and “fine /fain/”. Students pronounce
the word “how /haw/’and “fine /fain/” as it written. It is caused by their first
language (L1). In their LI, the alphabet “0” must read “O”, “I” must read “I” not

“av ” and “as 7. This is the filter. But, after reading in several times, repetition that

words, students quiet understand and comprehend the input. At the end, the teacher
erased the vocabularies and asks students to write the vocabulary that they are still
remembering on the paper as the exercise.

From the exercise, the writer sees that the students are able to write some
vocabulary from conversation above such as, good morning sir, good afternoon, good

evening, good night, today, fine and also the meaning of that vocabulary into their L1.
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Datum 2 Process Inter-language
July, 17 2009
Topic: Massage Using games as the stimuli and | Spoken error:
Vocabularies: students giving response to the | Flower /flouer/
Flower communicative  utterances  in | Come /kom/
Friend massage. Take ftak/
Give
Come Students develop their competence
In front of to find the meaning of the massage.
Class
Write Students develop their performance
White board in utter the utterances.
Take a flower and give to
your friend Students comprehend the
Mr. John ask you to | vocabulary input and giving the
come in front¢ of the class | output by making the meaning of
Write your name on the | the sentences in their L1.
white board

Datum 2 in the second meeting is giving input vocabularies flower, friend,
come, in front of, class, write, and white board. In this topic, the teacher listed this
vocabulad and explains the meaning in students’ L1 which is related to the sentence
that will be given by the teacher to the student. Then the students read aloud that
vocabularies after the teacher read it. After that, class is divided into several groups.
The instructor whispers a sentence to one student each group. This sentence will be
sent by the student in whispering to their friend from one to other. The student who
receives the sentence in last section should do the command in that sentence and say
it aloud. The teacher makes this topic like 2 game to make the student interested and
enjoy in doing this lesson. The more important is to make the students

comprehensible input. In the second meeting before class is started, the teacher
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Datum 3 Process Inter-Language
July, 22 2009
Topie: classroom talk Student listening to the teacher | Written error:
Vocabularies: and response to the teacher | Present (presont)
excuse me sir question by answering it. Absent (absont)
Present Develop their competence by
Absent repeat, practice and write the
Repeat again input vocabulary.
What does it mean by... | Comprchend the input and
giving the output by applying
the vocabulary in class activity.

In this meeting, the teacher gives the vocabularies and phrase; excuse me sir,
present, absent, repeat again, and what does it mean by as the input about something
that often use in the class such the datum 2. Before the teacher explains this topic, she
repeats the conversation in the last meeting about fifteen minutes, and then review
some vocabulary in the last meeting, the teacher monitors and does the corrections.
After some days, the students still remember some vocabulary which learned in the
last meeting. For example, short conversation in the first meeting. This conversation
is always used every meeting at beginning class. So, this conversation becomes
lexicon in their mind, and become students’ behavior. They enjoy in answering the
question, confident, and it runs naturally.

The teacher explains the input; excuse me sir, present, absent, repeat again,
and what does it mean by about fifteen minutes, twenty minutes repeat and practice it
in several times, twenty minutes the students comprehend the input in client period,

they remember and comprehend the input, and then the teacher erased the vocabulary
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on the white board and ask the students to write on the paper what they still remember
on the meaning in their first language about twenty minutes. And the fifteen minutes
last, the teacher monitors the students by giving the question to the students one by
one about vocabularies and phrase; excuse me sir, present, absent, repeat again, and
what does it mean by to see the output by the students.

The Students repeat and practice the input in several times, so it became
lexicon in their mind. Here, we can see the acquisition take p_lace when the students
give the feedback and show the output on the paper as the exercise and in short
conversation at the end of class. The students are able to write the vocabulary after
the vocabulary was erased on the white board. They understand what the meaning of
the massage which is conveyed to them.

The writer still finds some errors in pronunciation and in writing system on
students’ exercise. The errors is caused by the interference of their L1, complexities
of English language, and their ability in comprehend the input. The common words
error are; present (presont), absent (absont), and sir (ser). Letter on, the teacher
monitors the feedback and the students make corrections about error transfer. When
the students make the correctness, they involve their brain and doing cognition

process. Its means the students were in the next level.
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name is and my call name is as the stimuli, the students catch it and using L1 as a
basis for understanding and producing L2 as the response. Here, the students practice
the conversation; iow are you?, how do you do?, what is your full name? , what is
your call name and the way how to answer the short conversation; my full name is
and my call name is in several times until this conversation becomes lexicon in their
mind and involve the psychomotor of brain.

The writer sees the output when the students giving feedback on the speaking
and writing to the teacher after client period and the input was erased on the white
board. In client period the students try to comprehend the input and give the output.
The students repeat the teacher’s speech overtly and silently. They are using their L1
as a basis for understanding and producing L2. It means that the students give the
response about the stimuli which is given by the teacher to them. Then, the students
try to recall their mind in answer the question of the teacher in review the topic. They
monitors and make correction to produce the output.

The students can write the language on the paper as the exercise, they
comprehend the meaning of the messages in their L1. The writer still finds error in
differentiating personal pronoun “you” and possessive “your’ in using in the right
ways and the right context. The students assume that the “you” same with “your”.
They do not know when using “you™ and when using “your”. This is caused by the
complexities of the L2 which is not found in their L1 and also influence by students’

ability in comprehends the L2.
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Datum 3 Process Inter-Language

July, 29 2009

Topic: residence Students listen to the teacher and | Written error:
Where do you come from? | repeat the conversation.

I come from .... Perent (parent)
Where do you live? Students develop their competence

Ilivein... by understanding and producing | Strit (street)

With whom do you live? conversation.
I live with ...

Yocabulary: Students comprehend the
Where conversation and giving output by
Come from produce it in speaking and writing.

In this meetings the teacher gives the short conversation and the way to
answer the conversation about residence such as; where do you come from?, I come
from..., where do you live?, I live in...., with whom do you live?, I live with... and
vocabularies where, come from, and live. In explaining this topic the teacher does
the way as found in datum 1 and 2. The teacher explains the topic related to the
vocabulary and translate to students’ L1 by using the vocabularies where, come from,
and live. Then, students read aloud in good pronunciation and followed by the
students. Then, the students practice it with their friend in pears. The students practice
this conversation in several times. Then, the teacher erased the list of vocabulary in
the white board.

In this meeting, the writer observes the progress of students’ vocabulary when
the teacher reviews some lesson in the meeting before. The teacher uses the
conversation which was learned before in every meeting. Therefore, the students

show the fluency as the progress from the first meeting to other meeting. The students
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were able to make conversation with the teacher and their friends. They monitor the
corrections in this meeting. It means this meeting is better then before.

In this meeting the writer sees the output when the students give feedback to
teacher’s question after silent period and the input was erased on the white board. In
client period the students try to comprehend the input where do you come from?, I
come from..., where do you live?, I live in...., with whom do you live?, I live with...
and vocabularies where, come from, and live. Then, giving the output as the
response. The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing L2. It means that the students give the
response about the stimuli which is given by the teacher to them. Therefore, the
students try to recall their mind to answer the question of the teacher in reviewing the
topic. They monitor and make correction to produce the output. They also ask the
teacher about something they don’t know the meaning, for example, the word
“whom”. The students said “what it meaﬁs by whom sir?”. Then the teacher
translates what the meaning of that word.

At the end of the class, the teacher asks the students to do the expression from
the conversation where do you come from?, I come from..., where do you live?, I
live in...., with whom do you live?, I live with... and make some word that they still
remember. Example, live= tinggal, where= dimana, etc. from the exercise, the writer
finds the commeon error in writing the vocabulary, that are; street (strit) and Parent
(perent). This is caused by the interference of their L1, the students’ ability in

cognitive process, and because of the complexities of that English.
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Datum 6 Process Inter-language

July, 31 2009
Topic: school Students listen to the | Written error:
Where teacher and imitate the
Study conversation. Liv (leave)
Year Students giving response
Third to the communicative | Skul (school)
How expression.
School Stadi (study}
Time Students develpp their
Leave performance by producing | Elementri
Where do you study? the conversation.
I study at elementary school (elementary)
What year are you? Students comprehend the
I am the third year. input, store in their mind,
How do you go to school? and giving the output
I go to school by ojek when  producing its
What time do you leave for school? | conversation.
I live for school at 1 o’clock.

Based on the topic in datum 6, the teacher gives the input conversation about
school. The teacher translates vocabularies Where, Study, Year, Third, How, School,
Time, and Leave in that sentence into students’ L1. And then vocabularics Where,
Study, Year, Third, How, School, Time, and Leave used to translate the sentence of
conversation Where do you study?, I study at elementary school, What year are
you?, I am the third year., How do you go to school?, I go to school by ojek, What
time do you leave for school?, I live for school at 1 o’clock. As usual, the teacher
uses twenty minutes to read that conversation and ask the students to practice with
their friend. In this period repetition takes place. Then, twenty minute for client
period to comprehend the input. Their brain works to connect the input the students to

write what are the vocabularies that they still remember. But, before explaining the
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topic in this meeting the teacher reviews the conversation which was learned in the
first, fourth and fifth meeting. The teacher practices the vocabularies which were
learned before. Every meeting, the teacher uses a view minutes to review students’
vocabulary, to see the progress, and to make the correctness. Hence, unconsciously
the conversations become a lexicon in their mind. When the teacher speak to them,
suddenly they are able to answer naturally

In this meeting, the writer sees the output when the students give feedback fo
teacher’s question after client period and the input was erased on the white board. In
client period the students try to comprehend the input and give the output. The
students repeat the teacher’s speech overtly and silently. They are using their L1 as a
basis for understanding and producing L2. It means the students give the response
about the stimuli which is given by the teacher to them. Therefore, the students try to
recall their mind about whatever that they acquired to answer the question of the
teacher in review the topic. They monitor and make correctness to produce the output.
When they are monitor and make correctness, it means the students were in the next
level and acquisition take place.

Here, the writer still finds error in writing. The common errors are; leave (liv),
study (stadi), school (skul), and elementary (elementri). This error is influenced by
their mother tongue or their first language. As we know, they are children and quiet
difficult to differentiate between English writting system and Indonesian language
system. It also causes of the complexities of the second language itself and their

ability in cognitive process.
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Datum 7 Process Inter-Language

Augustus, 03 2009
Topic: names of day Students listen to the teacher and | Written error:
Sunday repeat the topic.
Monday Students giving response to the | Manday
Tuesday communicative expression and
Wednesday sing a song which related with | (Monday)
Thursday names of day.
Friday Wenesday
Saturday Students develop their
Today competence and performance by | (Wednesday)
Yesterday understanding and producing the
Tomorrow topic in practice and in written. Trusday
What day is it today?
Todayis... Students comprehend the input, | (Thursday)
What day was yesterday? maintenance it in their mind and

Yesterday was...
What day will be tomorrow?

giving the output in speaking and
writing.

As usual, the teacher is does conversation that was learned before as warming

up in beginner of class. Then, the teacher writes down the input of seven day in a

week Sunday, Monday, Tuesday, Wednesday, thrusday, Friday, and Saturday on

the white board with arranged from Sunday until Saturday, and then the teacher also

write other vocabulary and sentences; What day is it today?, Today is ..., What day

was yesterday?, Yesterday was..., What day will be tomorrow?, Tomorrow will be

... And to motivate the students in learning, the teacher gives a song of day to make

easy in memorizing. The students sing a song in several times. By the repetition of

this song, it makes a lexicon in their mind and it is a behavior.
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By singing a song in several times, unconsciously most of the stndents can
mention names of day in a week. This is because of the arrangement the names of
day. In that song the student just sticks it with names of day in their L1. But, the
students are quiet difficult to remember it. English day started from Sunday while in
their first language start from Monday.

The students repeat the teacher’s speech overtly and silently. They are use
their L1 as a basis for understanding and producing names of day. The writer sees the
output when the students give feedback to the teacher’s question after the input was
erased on the white board. It means that the students give the response about the
stimuli which is given by the teacher to them. Therefore, the students try to recall
their mind about whatever that they acquired to answer the question of the teacher in
reviewing the topic. They monitor and make correction to produce the output of the
day. When they monitor and make correctness, it means the acquisition takes place
and the students show the progress as the next level.

Sing a song is interesting for most students. This can motivate the students in
learning. After they are able to mention names of day in a week, the teacher gives the
students question and ways to answer; What day is it today?, Today is ..., What day
was yesterday?, Yesterday was..., What day will be tomorrow?, Tomorrow will be
which relevant with day. Then after few minutes last of class, the teacher asks the
students to make on the paper names of day that they remember. Here, the writer sees
most of the students can pronounce it. But it still makes error in writing. The common

errors appear in the word Monday (manday), Wednesday (wenesday), and Thursday
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(trusday). Some of the students make error in this word. This is because of

interference of their L1 in writing system. Then, it is also because of students’ ability

in involving their cognitive process and the complexities of that English language

itself.

Datum 8
Augustus, 05 2009

Process

Inter-Language

Topic: number (cardinal number)
Vocabularies:

One

Two

Three

Four

Five

Six

Seven

Eight

. Nine

10. Ten

11. Eleven

12. Twelve

13. Thirteen

14. Fourteen

15. Fifteen

20. Twenty

30. Thirty

40. Forty

50, Fifty

100. one hundred

101. One hundred and one
1000. One thousand
1.000.000. One million

LRI NN RN

Listen to the teacher

Giving response to the

communicative
expression which giving
by the teacher.
Develop their
performance by

producing the numbers
and relate it to amount of
thing,

Comprehend the input,
store in their mind,
maintenance it and make
the output in speaking
and writing.
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In this meeting, firstly the teacher gives the students question about day, such
as “what day is it today?” Most of the students can answer this question. This is the
progress of students’ vocabulary. The answer or the feedback of the students is the
output. It means, they acquired the vocabulary about names of day and enrich their
vocabulary. They are also better in pronouncing it.

In datum 8, the teacher shows the card numbers (cardinal number) and read
aloud followed by the students. In this case, card contain two sides. In one side is the
spelling of numbers, and one side other is the form of numbers. Firstly, the teacher
shows the side of word and read it aloud followed by the students, afier that the
teacher shows the form of number in other side of card. This process is repeated in
several times, and then the teacher gives the card to each student and asks the students
to mention each number in English. Afier that, the teacher collects the card and asks
the students to make the numbers that they still remembered on the paper. Here, in
practicing these vocabularies the students are able to read that vocabulary in good
pronunciation because they imitate the teacher. The students are also able in rewrite
the vocabulary on the paper as the exercise.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing the numbers. The writer sees the
output when the students giving feedback to teacher’s question after the input of card
was collected. It means that the students give the response about the stimuli which is
given by the teacher to them. Therefore, the students try to recall their mind about

whatever that they acquired to answer the question of the teacher in reviewing the
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topic and to make the exercise. They monitor and make correction to produce the

output of the numbers. When they monitor and make correction, it means the

acquisition takes place and the students were in the next level.

Here, the writer sees most of the student can write about ten vocabularies at

least. The students show the progress from the current level to the next level after

catching the input. It means, ten vocabularies were acquired by the students. This is

caused by the repetition of reading the card and using media to make it easy in

remembering. When the students can write about tens vocabularies, it means that they

recall their mind after the card was collected by the teacher. This is the output as the

progress of students’ vocabulary.

Datum 9 Process Inter-Language

Angustus, 07 2009
Topic: number (ordinal | Listen to the teacher.
number) .
Vocabularies: See the picture about numbers then
First communicate with text.
Sec.ond Develop their performance by
;‘(l:::::h answering teacher’s qu_estion about
Fifth amount based on the picture.
Sixth Comprehend the input and giving the
Seventh output by producing in speaking and
Eighth writing the numbers.
Ninth
Tenth
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The topic in datum 9 input about ordinal number; first, second, third, fourth,
fifth, sixth, seventh, eight, ninth, and tenth. The teacher explains what differences
between cardinal numbers and ordinal numbers and also the use of it. Here, the writer
sees the same process of acquiring in enriching vocabulary with the topic before. The
teacher explains, while the students listen and follow, about fifteen minutes client
period, and then, the teacher erased on the white board and the student makes the
vocabulary that they still remembered on the paper. Before starting this topic, the
teacher does the conversation as usual to warm up the class. Then, the teacher reviews
the vocabulary in the last meeting to monitor students’ vocabulary about the topic in
that meeting. The teacher asks about date, such “what date is it today?” directly the
student answers this question by using the vocabulary that were learned before, Date
is related to the numbers. Naturally, they recall their mind in answering this question
and doing editing to make the correctness.

When the vocabulary is erased, the students recall their mind about
vocabulary before and involve their mind. Then their mind gives the response and
they can write on the paper. This exercise is the output as the result of comprehends
the input. As usual, still found error in writing because of the interference of their L1,
the complexities of the second language and influenced by the cognitive process of
the students.

The students repeat the teacher’s speech overtly and silently. They are use
their L1 as a basis of understanding and producing the ordinal numbers. The writer

sees the output when the students give feedback to the teacher’s question after the
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ordinal numbers were erased on the white board. It means that the students give the

response about the stimuli which is given by the teacher to them. Hence, the students
try to recall their mind about whatever that they acquired to answer the question of
the teacher in reviewing the topic and to make the exercise. They monitor and make
correction to produce the ordinal numbers. When they monitor and make correctness,
they involve their mind and give the response of the stimuli. It means that the students

comprehend the input, acquisition takes place and the students were in the next level.

Datam 10 Process Inter-Language
Augustus, 10 2009
Topie: alphabet Students listen to the teacher about
Vocabularies: alphabet; sing a song about alphabet,

English alphabet A—Z and giving response to the sing and
communicative expression.

Develop their performance by trying
singing the alphabet song.
Comprehend the input, store in mind
and maintenance it and make the
output,

In this meeting, before starting the class the teacher does short conversation
with the students as usual as warm up activity. In this meeting the student was fluency
in doing this conversation and their pronunciation better than before. The writer sees
the students always edit their output every meeting and make correction. Therefore,
they are more understand and comprehensible the input. It means, they show the

progress of vocabulary from day into another day.
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In the alphabet topic, the teacher writes on the white board English alphabet

A-Z and pronounces it. Then,.to motivate the students, to make the class interesting
and enjoyable. To make the students comprehend the input, the teacher reads the
alphabet with the tone and followed by the students. They sing alphabet song in many
times. Hence, it is easy to memorize this alphabet. Repetition of the alphabet makes a
lexicon in their mind and behavior.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing names of the alphabet. The writer sees
the output when the students give feedback to teacher’s question after the alphabet
was erased on the white board. It means that the students give the response about the
stimuli which is given by the teacher to them. Therefore, the students try to recall
their mind about whatever that they acquired to answer the question of the teacher in
reviewing the topic and to make the exercise. They monitor and make correction to
produce the output of the alphabet. When they monitor and make correction, they
involved their mind and give the response of the stimuli, it means they comprehend

the input, acquisition take place and they were in the next level.

Datum 11 Process Inter-Language
Augustus, 14 2009
Topic: asking something | Students listen to the teacher. Ap (up)
by doing action
Vocabularies: Students response to the | Quit (quiet)
Stand up communicative expression, imitate,
Sit down and produce it in develop their
Be quiet competence.
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stimuli which is given by the teacher to them. Therefore, the students try to recall

their mind about whatever that they acquired to answer the question of the teacher in
reviewing the topic and to make the exercise. They monitor and make correction to
produce the output of the utterances. When they monitor and make correction, they
involved their mind and give the response of the stimuli, it means they comprehend
the input, a;:quisition take place and the students were in the next level.

When the teacher asks and students do the action, naturally, it appears the
concepts about the meaning of utterances in their mind. Contextualization ways
appear and they try to connect the action with utterances and take a meaning based on
the action and context. Here, the writer can see that they understand what the meaning
of this utterances but, when the teacher asks them to write on the paper the meaning
of that utterances the writer stilf finds the error. Most of the students translate the true
meaning, but not in the writing.

The writer sees the students enjoy in this class, happy, laughing and kidding
with other. This way motivated the students in learning. When they are able to
translate in their L1, it means, they comprehend the input and they were in the next
level. But, in writing the students still make error in writing. The common errors are;

be quiet (be quit) and stand up (stand ap) as interference from their L1.



Here, the writer sees the students are able to do the exercise. It means they
comprehend the input. The students go up from the current level into next stage. They
was acquired the word when they recall their mind in. making the word with the
alphabet. They involved their mind when they recall their mind and there are
cognitive processes.

They use their L1 as a basis for understanding and producing the word. The
writer sees the output when students give feedback when they are able in arranged the
random alphabet. It means that the students give the response about the stimuli
which is givnen by the teacher to them. The students try to recall their mind about
whatever that they acquired to make the vocabulary with the random word. They
monitor and make correction to produce the output of the utterances. When they

monitor and make correction, they involved their mind and give the response of the

stimuli. It means the acquisition takes place and the students were in the next level.

Datum 13 Process Inter-Language
Augustus, 31 2009
Topic: Telling about | Giving response to the | Written error:
color communicative expression which
Vocabularies: conveying by the teacher. Blak (black)
White Imitate the words about colors
Black based on the card about colors. Blu (blue)
Red
Green Develop their performance by
Pink producing the word about colors.
Blue
Grey Comprehend the topic about colors,
Brown and try to produce it and make the
Orange output. .
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Yellow
Purple
What is this color?
This color is... e -

In this meeting, as usual the teacher always doing conversation with the
students as warm up activity, then, the teacher list the vocabularies White, Black,
Red, Green, Pink, Blue, Grey, Brown, Orange, Yellow, Purple on the white board in
English, the teacher read it aloud and follow by the students. Then, the teacher shows
the students card of color. When the teacher says red, she shows the red card and says
“This is red”. And when the teacher says “blue:, she shows blue card and says “This
is blue”, and soon. The students follow this activity, repeat in several times and
practice it. At the end of class, the teacher erased the list of vocabularies and asks the
students to write on the paper what the vocabularies they are still remember. Here, the
writer finds error transfer in writing as caused of interference their L1, the
complexities of English language and cause of the cognitive ability of the students.
The common errors are; black (blak) and blue (blu).

The students repeat the teacher’s speech overtly and silently. They are using
their L1 as a basis for understanding and producing the colors. The writer sees the
output when the students giving feedback to teacher’s question after the colors was
erased on the white board. It means that the students comprehend the input and give
the response about the stimuli which giving by the teacher to them. Therefore, the

students try to recall their mind about whatever that they acquired to answer the
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Deer English, and try to make the output.
Mouse
Cow
Owl
Lizard

In this meeting, doing the warm up activity with conversation learned before
about fifteen minutes, the teacher lists English vocabularies Lion, Butterfly, Horse
Elephant, Wolf, Chicken, Rabbit, Buffalo, Zebra, Monkey, Bird, Cat, Dog, Turtle,
Deer, Mouse, Cow, Owl and Lizard on the white board and explains how to
pronounce it. The teacher shows the picture about animal. When the teacher reads one
vocabulary, she shows the picture to the students. Each vocabulary above has the
picture. Hence, the teacher does not mention the meaning of that vocabulary, but she
wants to make the students understand the meaning when the picture showed. This
activity runs in several times. The teacher asks the students one by one to take the
picture and mention the names of it. After that, the teacher erased the vocabulary on
the white board and asks the students to write on the paper names of animal in
English and in their first language.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing the names of animals. The writer sees
the output when the students give feedback to the teacher’s question after the names
of animal were erased on the white board. It means that the students give the

response about the stimuli which is given by the teacher to them. The students try to
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Uncle and recall their mind in making
Aunt output.

Nephew
Niece

In this meeting, the teacher does the conversation as usual as warming up
activity about fifteen minute. Then, the teacher lists the vocabularies Grand father,
Grand mother, Father, Mother, Sister, Brother, Son, Daughter, Uncle, Aunt,
Nephew, Niece and explain the meaning into students’ first language. They read
aloud until they produce good pronunciation. The students repeat it in several times
and memorize it silently.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing the vocabulary about family. The
writer sees the output when the students give feedback to teacher’s question after the
vocabulary was erased on the white board. It means that the students give the
response about the stimuli which is given by the teacher to them. Therefore, the
students try to recall their mind about whatever that they acquired to answer the
question of the teacher in reviewing the topic and to make the exercise. They monitor
and make correction to produce the vocabulary about family. When they monitor and
make correction, they involved their mind and give the response of the stimuli, it
means the acquisition takes place and the students go up from current level into next

level.
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Here, the writer still finds the error in pronunciation and in writing system. As

the explanation before, the error is because of the interference of L1, the complexities

of English language and influence by students’ ability. The common errors are; the

word mother, brother, and daughter.

Datum 16 Process Inter-Language
September, 11 2009

Topic: telling abont family Students giving response to | Spoken error:
Input: the conversation by follow
What is your father? the students and repeat it. Mother /mother/
My father is ... .
What is your mother? Students  develop  their | Brother /brother/
My mother is ... competence and performance
What number are you in your | by  understanding  and
family? producing its conversation.

Iam the....

How many brother and sister
do you have?

I have ... sister and ... brother

Students comprehend the
input and give output in
apply the conversation and
write on the paper.

Datum 15 and 16 both are about family. In datum 15, the teacher explains

some vocabularies about family relationship and in datum 16 the teacher tells about

family. In datum 15, the teacher reads the vocabularies about thirty minutes, and

followed by the students. And then, the teacher keeps the students in client to

comprehend input about twenty minutes. After that the teacher erased the vocabulary

and asked the students one by one the vocabulary was leamed before, and the

feedback of the students is the output.
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In datum 16 the teacher tells about family, The teacher makes a short
conversation What is your father?, My father is ..., What is your mother?, My
mother is ...,What number are you in your family?, I am the ...., How many
brother and sister do you have?, I have ... sister and ... brother. Before, the teacher
reviews the vocabulary in the next meeting about fifteen minutes. That vocabulary is
used in the topic “telling about family”. Therefore, the students are familiar with the
conversation in datum 16. The students were experienced with this word. It helps the
students to comprehend the input. The writer sees the students understand the
conversation and use the vocabulary was learned to answer the question.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing the conversation. The writer sees the
output when the students give feedback to teacher’s question after the conversation
was erased on the white board. It means that the students give the résponse about the
stimuli which is given by the teacher to them. Therefore, the students try to recall
their mind about whatever that they acquired to answer the question of the teacher in
reviewing the topic. When they monitor and make correction, they involved their
mind and give the response of the stimuli, it means the students comprehend the

input, acquisition takes place and the students go up from current level into next level.
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Datum 17 Process Inter-Language
September, 07 2009
Topic: plural and singular | Students listen to the teacher. Error:
noun) Students response to the teacher
Vocabularies: by repeat the word after teacher | A rulers for
A book —~> books say it. rulers
A dog —-—> dogs Students develop their
An apple—-> five apples competence by generalization
Glass —-> glasses the way to added s and es to
Bus —2 buses make plural noun.
Students comprehend the input,
store in their mind,
maintanence and make the
output plural noun.

In this meeting, the teacher reviews the lesson in the last meeting about fifteen
minutes and doing conversation. Then, the teacher explains about plural and singular
noun and gives the vocabularies a book: books, a dog: dogs, an apple: five apples,
glass: glasses and bus: buses. The teacher explains the singular noun is the noun
which is amount one, and plural noun is more one. It is different with using *“s/es”.
After explaining this topic, the teacher asks the students to make another example of
singular and plural noun. In the exercise, the writer sees the students are able to make
singular noun, but not for plural noun. The students do not understand how to use “s”
and “es”, It is because the teacher does not explain in detail of using “s/es” yet.

Students repeat the teacher’s speech overtly and silently. They use their first
language as a basis for understanding and producing the topic. The writer sees the

output when the students give feedback to teacher’s question after the topic was

erased on the white board. It means that the students give the response about the




stimuli which is given by the teacher to them. Therefore, the students try to recall
their mind about whatever that they acquired to answer the question of the teacher in
review the topic. When they monitor and make correction, they involved their mind
and give the response of the stimuli, it means that the students comprehend the input,
the acquisition takes place and the students go up from current level into next level.
Here, the writer does not find the error in writing. Because it words was
familiar for them. Yet, they are confused to differ between plural and singular noun.
Hence, in this meeting the students are just able to make the singular noun not in

plural noun. In plural noun, appears the error of using the “s/es” to make the plural.

Datum 18 Process Inter-Language
October, 12 2009
Topic: plural noun Students listen to the teacher | Error:
Input: how to make plural | about explanation deeply how to | Tomatos for
noun by added s/es make plural noun. tomatoes.
S : buses Students develop their
Ss: glasses competence and performance by | Boxs for boxes.
Ch: watches trying to make plural noun,
Sh: brushes Students comprehend the input
0: tomataes and store to their mind and show
X: boxes it as the output in the exercise.

In this meeting, the teacher explains again about plural and singular noun and
gives the vocabularies S : buses, Ss: glasses, Ch: watches, Sh: brushes, O: tomatoes,
X: boxes. The teacher explains briefly that the singular noun is the noun which is

amount one, and plural noun is more then one. it different with the use of “sfes”.
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After explaining this topic, the teacher asks the students to make another example of
singular and plural noun. In the exercise, the writer sees the students are able to make
singular noun, but not for plural noun. The students do not understand when to uses s
and when to uses es. It is caused of the teacher not explain detail of using s/es yet.

In datum 18, the teacher explains how to use s/es. The teacher explains briefly
when “s” is used and when “es” is used by giving the example. Here, the writer can
see that the students comprehend the input. The exercise of the students is better than
before. When the teacher explains how to use “s/es”, naturally their brain makes
editing and makes correction.

The students repeat the teacher’s speech overtly and silently. They use their
first language as a basis for understanding and producing the topic. The writer sees
the output when the students give feedback to teacher’s question after the list of
vocabulary was erased on the white board. It means that the students give the
response about the stimuli which is given by the teacher to them. The students try to
recall their mind about whatever that they acquired to answer the question of the
teacher in reviewing the topic. When they monitor and make correction, they
involved their mind and give the response of the stimuli, it means the students

comprehend the input, acquisition takes place and the students go up from current

level into next stage.
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Datum 19 Process Inter-Language

October, 16 2009
Topic: That is/ Those are | Students listen to the teacher.
and This is/These are Students repeat and imitate the
Input: teacher cilently and overtly.
This is a book
These are four books Students develop their competence
This is a chair and performance by producing the
These are two chairs language.
That is a mountain
Those are mountains Students comprehend the input and
That is a school show the output.
Those are schools
That is a teacher
Those are teachers

Datum 19 is about the use of “That is/those are and This is/These are”. The
teacher explains and differentiates them, when using “that is/ those are” and when to
use “this is/these are” by giving the example This is a book/These are four books,
This is a chair/These are two chairs, That is a mountain/Those are mountains,
That is a school/Those are schools, That is a teacher/Those are teachers. Then, the
teacher also explains the plural form of “This and That”. This explanation makes the
students more understand about plural and singular noun in the last meeting. They can
apply what they know in this meeting. As usual, the teacher asks the students to make
another example with using “That is/Those are and This is/These are”.

The students repeat the teacher’s speech overtly and silently. They use their

L1 as a basis for understanding and producing the topic that is/those are and this

is/these are. The writer sees the output when the students give feedback to teacher’s




question after the topic was erased on the white board. It means that the students
give the response about the stimuli which is given by the teacher to them. Therefore,
the students try to recall their mind about whatever that they acquired to answer the
question of the teacher in review the topic. When they monitor and make correction,
they involved their mind and give the response of the stimuli, it means the students
comprehend the input, acquisition takes plac;e and the students go up from current
level into next level.

The writer sees the students are able to make the sentences by using: that
is/Those are and This is/These are” and théy also use the vocabulary was learned
before. This is the progress of their vocabulary. The students comprehend the input
and give the good output. Most of the students are able to make ten sentences by

using “This is/These are and That is/Those are”. The students shows the output.

Datum 20 Process Inter-Language

October, 19 2009

Topic: personal pronoun | Students listen to the teacher, repeat

Vocabularies: and imitate.

1, We, He, She, They, | Students develop their competence

You, and It and performance and trying to
produce the language in writing and

Occupation: speaking.

Policeman Students comprehend the input and

Teacher show the output by trying to

Doctor generalize the language.

Driver

Nurse

Farmer

Fisherman
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In this meeting, the teacher explains about personal pronoun I, we, he, she,
they, you, and it. She explained briefly what the meaning, when it is used, what is the
function and what “be” that follows them. In explaining this topic, the teacher gives
example which is related to the occupation Policeman, Teacher, Doctor, Driver,
Nurse, Farmer, Fisherman and directly, they learn about occupation. After the
students understand, she asks to make another sentence by using personal pronoun
and occupation as exercise.

The students repeat the teacher’s speech overtly and silently. They use their
L1 as a basis for understanding and producing the topic. The writer sees the output
when the students give feedback to teacher’s question after the topic was erased on
the white board. It means that the students give the response about the stimuli which
is given by teacher to them. Therefore, the students try to recall their mind about
whatever that they acquired to answer the question of the teacher in reviewing the
topic. When they monitor and make correction, they involved their mind and give the
response of the stimuli, it means the students comprehend the input, acquisition takes
place and the students go up from current level into next level.

When the writer analyzes students’ exercise, she sees most of the students
make the right sentence. They know how to put “be: which follows the personal
pronoun. When the students are able to make another sentence, it means that, the
students comprehend input. When they know the rule of language, they comprehend

the competence of language. It means the acquisition takes place and the students go
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up from current level into next level.

Hence, the writer concludes that the psychological process in second language
acquisition of enriching vocabularies by the students in the level of beginner class at
Master English School are; giving response to the stimuli, develop competence and
performance, comprehend the input, and find the rule of language based on the

context.

3.2 Students’ Strategies in Enriching Vocabulary
The strategies which is used by the students in enriching their vocabularies

are; imitation, generalization, and memorization.

3.2.1 Imitation

In enriching vocabulary, the students used strategy imitation. They imitate
what the teacher said and relate it to the context of vocabulary. Here, vocabulary
input that given by the teacher is the stimuli and the output of the students is the
response. As we know, children behavior often imitate to their environment. The
students imitated when they do the action, repetition, observation about something
and analyze it, and connect language to the form. The developing of their brain with
imitation makes development of their vocabularies. Usually, the students make error
in writing system because the students are easy to imitate what they heard than what

the writing system. Furthermore, the students are easy to acquire how to pronounce it

than how to write the spelling of the word.




The students also imitate based on the context of that language. Exampie,
when the teacher says the “tiger”, the teacher shows the picture of the “tiger”. The
picture is the context of that vocabulary. Their brain involves cognitive process in
connecting language with the context. Therefore, the imitation process appears when
they see the context. The ability of their brain connect something with the context

through imitation affect the developments of student’s vocabulary.

3.2.2 Generalization

In enriching vocabulary, the students used strategy generalization. It means
that, the students try to carry out the rule of language and also formulate its language.
As we know, language and tough have the strongest ;elationship. So, when the
students sees the vocabulary, the related it with the context and then, they formulate it
and carry out the rule activity is generalization. The result, the students can acquire
the meaning of the language, and enrich their vocabulary.

Based on the observation, we can see the generalization strategy from the data
in the previous section. On the datum 8, about numbers, the writer sees that the
students say “twenty” as “twenteen” when the white board was erased. The students
try to formulate that numbers thirteen until twenty added “teen” at the end. Here, the
teacher monitors the wrong and make correction. Hence, the students understand how

the way of it. It means, directly their vocabularies was enriched. On the datum 13 and

datum 14, the students try to carry out the relationship about language and context.
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Here, the context is card. When the teacher says the vocabulary and shows the card,
the students formulate that the cars is the meaning of that vocabulary. Here, the writer
sees the students try to generalize the vocabulary to get the true meaning and enrich
their vocabulary.

In writing, the students tried to generalize the rule in writing system. In their
L1, the writing system as what we heard. In L2, it difference. Example, the sound of
“T” in their L1 must write “I”. but, in L2, the sound of “I” was “ai”. And also about
“y”, in their L1 the sound of “u” must write “u”, but in L2 was “A”. The students
tried to formulate that language and enrich their vocabulary.

On the datum 17 about plural and singular noun, students also try to formulate
the vocabulary. Some of plural noun are made by adding s/es after singular noun.
Therefore, in their mind, in making plural noun just by added es/es after singular
noun without know how the rule to adding s/es. When the students make plural noun
“dog”, it becomes “doges”. Here, the students do not understand the way to make
plural noun. But, in the next meeting, they monitor and make correction and enrich

their vocabulary.

3.2.3 Memorization

Memorizing is one of students’ strategies in enriching their vocabulary. The
students memorize the input and store to their mind. When the students repeat the
input in several ways, their mind records it. And then, their memory process that

input. After the input was processed, it is a lexicon in their mind. When the teacher
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reviews the input, naturally their mind performs the output. The stimulus has the role
in memorizing process. In the observation, the teacher gave stimuli by using pictured
card, singing a song, and body movement to motivate the students. Card makes the
students easy to memorize the input because,’ the card shows the meaning into their
first language. Based on the observation, the teacher used card on the topic numbers
on the datum 8, puzzle on the datum 12, color on the datum 13, and animal on the
datum 14. The stimuli by singing a song also helped the students in memorizing the

vocabulary. Besides that, the experience also has the important role in memorization.

The students memorized the vocabulary when they have experience about it.




CHAPTER 4

CONCLUSION

Based on the analysis in the previous chapter, the writer concludes that the
processes given by Master English School Painan are the ways to acquire the
vocabulary which produces the relax atmosphere and fun when it flows naturally,
interesting, understand able and in low anxiety.

From that observation, the writer finds the topic as the inputs given by teacher
at “Master English School” have several roles in acquiring the vocabulary. The topic
is appropriate with the curriculum KTSP 2006 in their school (see appendix). Some of
the roles are: it helps the learners to acquire the new words and retain their existing
vocabulary; it can be as a motivation for the learners to be fluent in using use English
and know more about English, especially, to participate in the class. Then, by
comparing the daily exercises from first day to another day and also final test, it is
found that the enriching processes; response toward stimulus, do repetition, find the
general clues, develop their competence and performance, comprehend the input by
store in their mind and maintanance it, and show the output as the enriching of their
vocabulary. The strategies; imitation, generalization and memorization can enhance
or enrich learners’ vocabulary and it can also maintain the confidence for the brave
learners and take the participation for the shy learners.

Furthermore, there are some psychological and mental conditions which can

affect the process of acquiring language. During the class, the learners tend to call out
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the words that they have heard before without knowing the correct one in written
form. Besides, it can be seen clearly that by using the physical movement or response,

the learner can behave more spiritful and high-enthusiasm in doing those processes

that affect the process of acquiring vocabulary.
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MEETIN OUTPUT FROM DAILY
G/ INPUT EXERCISE ORTOGRAFHY ERROR
TOPIC
1/2|3|4|5|6|7|8]9]10 1 2 3 4 6 7 8 9 10
1/ Good morning VIV V|| V] V]|V]|V|V]|V gud gud gud
Greetings Good afternoon v v vV v ViV afternun afternun
Good night VIV V|V V| V| V[V[V]V nait nalght | nait naight nait naigh
Good morning every v v v
body
Good morning sir VAR AR VIRAR AR ser
How are you today VIRER VAR v haw
I am fine. VKINIR AN AR AR vV
Thank you. VIRANAR VivV[VV|V
And you v v
| am fine too \i \ five
2/ Flower
massage Friend
Come
In front of
Class
Write
Give
White board
3/ Excuse me sir VRIERRAR AN IR AN AR AN
Classroom Present v -V V| V|V|ViYV presont | presont prese presont
talk n
Absent VIV - [ Y] V|V V]V apset
Repeat again Viv{-[v|V[v}V Vv repeaf raepeat
Whatdoesitmeanby | V| V|- | V| V| V[V vy whet
af Good morning VIR AR AR AR AR AR AR AR AR gud gud
Telling How are you IR AR AR AR ARIR AR AR
name How do you do v
Whatisyourfullname | V| V| V| V| ViV V] V| V]V
My full name is VIVIVIVIVI VY V[V Y
Whatisyourcallpame | V| V| V| V| V| V|V V[V
My call name is VRINIRIR IR AN ViV
5/ Where VvV Y[ VIV V[V VIV
residence Come from viv|v]|¥ kam
Live ViV{VV| V|| V]| V]V]|V liv liv
Where do you come v ViRARAR
from
| come from v Yiv|V]V
Where do you live VIR IR AR AR AR AR AR AR liv
) Livies | ot NI ETI Y] of | ot | ot et nrit liv liv




With whom do you
live with my parent

=

| live with my parent

prem

6/

schoo!

Where

=

-

Study

<

o,

=<

<

<

=

stady

stadi

stadi

stadi

studi

studi

Year

<

<,

= el e

third

How

School

<

LS

schul

skul

skul

schol

schol

schol

skul

schal

schol

Time

e e e | e e

= [=

taim

taim

taim

taim

taim

leave

Y N RN B

liv

live

liv

lev

7/
Names of
day

Sunday

<

<

-

L8

sanday

mandal

Monday

L

o [ e | |

-,

-

L

manday

Tuesday

o e e e

tuwesda
¥

tuesdal

tusday

Wednesday

-

wenesd
ay

wennesd
ay

wednesd
ai

wenesd
ay

Thursday

o,

tuday

thrusdai

trusday

thrusd
ay

Friday

<

<

<

<

<

<

firdy

fridai

Saturday

<

<

=

-

-

<

-

-

satudai

saturdai

satusda
Y

B/

Number
(cardinal
number)

1.one

wan

2.two

LRE-N £

3.three

thee

tri

theer

thri

4 four

o || e e

L L LN

for

Tour

fthor

5.five

five

tive

B.sIx

<

LR

sik

7.seven

AN LA LN LN EA £

8.elght

elng

aix

9.nine

E AL LN E LR

nen

10.ten

nen

11.eleven

CALAE-RE-RE AR RERE-NL-N S

e e e S [ s S

elaven

12.twelve

twelev

13.thiteen

e e e e e e e (e |

ol fe |t | e | [ |
LA SERE R ST RE-SE-SE-NE-N LN LN LS

thertee
n

14 fourteen

<,

<

15 fifteen

L8

=,

fivetee
n

20.twenty

twenthi

30.thirty

treety

40.forty

50 fifty

100.one hundred

LN E-N -8
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flal

Horse

huse

Elephant

-4

elevent

ilefen

elhfen

alaphan

Wolf

Chicken

-

chiken

ciken

chiken

Rabbit

-

<,

rebit

rabit

Buffalo

LA L= BN N L= L

bufalo

Zebra

Monkey

e [ | e e | |,

mangki

mangki

monkay

Bird

=

Cat

LS BN N KN LN

=4

<,

-

ket

Dog

<

L8 L N

dok

Turtle

trultle

turtlai

Deer

der

Mouse

<

moese

Cow

owl

olw

olw

lizard

lize

15/
Family
relationshi

P

Grand father

graend

Grend

graend

Grand mother

graend

Grend

graend

Father

Mother

AL AL AL AEN ESEN NN

= =Ll | =

Sister

LS ESE-NE-N LN ENE-S

LN E N R BN L

LA ES S N S

wl=j=|=|<

sistar

8rother

o | el | et e | | | el e [ | e e |l [ | | e

=

[ e e | | e [

Son

Daughter

o | | |t o | e e e | L

Uncle

=

-

uncel

ancel

uncel

unkel

uncel

Aunt

L5

<

Nephew

niece

niece

16/

Telling
about
family

What Is your mother

My mother is

What is your father

LS - LN N

My father is

LN LN LN LA L

e |afs

What number are you

lam the

el et [l |t { e

L BN S N N £

ENE RPN ENEN LS

|l el |l ||

How many brother
and sister do you have

| have ...sister and....
brother

17/

Plural and
singutar
noun

A book: books

A dog: dogs

<,

<

An apple: five apple

Glass: glasses

| |l

< |-

ERENENES

L A LN £

AL SE-N -1

LN ER TN

<=
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Bus: buses

18/
Plural noun

S: buses

-

Ss: glasses

Ch: watches

EAE=N LN L3

e~

waches

waches

waches

Waches

Sh: brushes

LS LR RE-R .S

0; tomatoes

o |l el | et |

tomato

tomatos

X: boxes

<

19/

That
is/those
are and this
infthese
are

This is a book

These are four books

This is a chair

These are two chairs

That Is a mountain

Thase are mountains

It is a television

Thase are schoals

That is a teacher

Those are teachers

20/persona
| pronoun

We

wa

You

She

o [ et [

He

o e e

They

=,

It

o b |t | |l | |

ESES S E S-S E- P

L AN N L LN P

Policeman

o e e | e | |

L E NN - N LN N N

S N S 8 EEN B R S

Teacher

LR S-S L-SES L SERESEN N

Tiecher

Doctor

<

<

docters

Driver

student

studens

Farmer

<,

architect

architec




The table explains about recapitulation data from the first meeting until the end of
observation. Colum 1 contains of topics every meeting, Colum 2 contains of input vocabulary which
given by teacher to the students in different context, Colum 3 contains of the output of students
which they are was acquire every meeting and the number until 1-10 refers to the students and their
name each students written in the following section, the Colum 4 contains of the vocabulary error in

orthography which has acquired by students.

Explanation:

Student 1: Nassyandra Azizah
Student 2: Alfiyah Kamila Putri
Student 3: Vederika Maria Teresia
Stadent 4: Shalsabila Juliani Indra
Student 5: Farel okvianza

Student 6: Riski Alhidayat
Student 7:Hanif Sani Akbar
Student 8: Habibillah

Student 9: Yoga Prasetyo

Student 10: Anisa Zita Pratiwi

Ve acquired

—: student didn’t come
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STUDENTS’ IDENTITY

Name : Nassyandra Azizah
Date Of Birth : November 23, 2000
Address : jIn. Prof. Dr. Hamka Painan
SD Setia Budi no 23 Painan Utara
Class : ISP
Age *9 Years Old
A

Name : Alfiyyah Kamila Putri

Date Of Birth : Salido, April 18, 2001

Address : Salido

School : SD Setia Budi No. 23 Painan

Class 11 SD

Age : 8 Years Old
Name : Vederika Maria Teresyia
Date Of Birth : Painan, July 10, 2001
Address : JIn. RA. Kartini
School : SD Setia Budi No. 23 Painan
Class 11 SD
Age : 8 Years Old

]
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TABEL EVALUATE OF FINAL TEST

NAME

Nassyandra Azizah

Salsabilla Juliani |.
Annisa Zita Pratiwi
Hanif Sani Akbar
Rizki Alhidayat
Farel Okvianza
Habibillah
Vederika Maria 'l
Alfiyah Kamilah P
Yoga Prasetyo

SCRORE
iTEST TEST | TEST
| I no | m

100 100 100
|90 80 I 100
| 60 70 | 100

65 53 60

85 100 85

95 i 100 100

70 80 5

. ! T

p | | U | UU

85 100 100 ‘

85 55 | 100 |

AVERAGE | EXPLANATION

100 Perfect

90 | Very Good
77 | Good

60 { Near Good
90 Very Good
98 | Near Perfect
70 Good

D8 | Near Perteci
95 | Near Perfcct
80 | Good

_
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Name : Shalsabilla Juliani Indra
Date Of Birth : July 31, 2001
Address : JIn. Setia Budi, Depan Emitor
School : SD Setia Budi No. 23 Painan Utara
Class ;111 B
Age : 8 Years Old
Name : Farel Okvianza
Date Of Birth : Painan, October 9, 1999
Address : JIn. Sutan Agung No. 35 A
School : SDN No. 13 Painan Utara
Class :IVSD
Age : 10 Years Old
Name : Rizki Alhidayat
Date Of Birth : Painan, October 23, 2001
Address : JIn. Tentara Pelajar No. 43
School : SD 09 Painan
Class JIIC
Age : 8 Years Old
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Name : Hanif Sani Akhbar

Date Of Birth : Painan, January 18, 2000
Address : JIn. Paga Ruyung 4
School : SDN 13 Painan

Class :IVSD

Age : 9 Years Old

Name : Habibillah

Date Of Birth : Bogor, March lo, 2001
Address : Bunga Pasang I1

School : SD 08 Bunga Pasang
Class : 11 SD

Age : 8 Years Old

Name : Yoga Prasetyo

Date Of Birth : Painan, January 04, 2000
Address : Painan Timur, Simpang Perumnas
School : SD 10 Painan

Class IV SD

Age :9 Years Old
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Name
Date Of Birth :
Address
School
Class
Age

: Annisa Zita Pratiwi

Painan, March 3, 2001

: Rawang Painan

: SD Setia Budi No. 23 Painan
- 11 SD

: 8 Years OLd
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MANSTERR

ENGLISH SCHOOL. .
Y- JL. TRIKORA No. 30 PHONE : {(0756) 21636- PAIN

LEMBARAN SOAL UJIAN
BNGLISH FOR CHILDREN

jawnban

1. What's your namne ? jawabmya adalah
“a. My Dane is Primos Yudistiro
b. May name iz Primus Yudistiro
2. My call namg is Primus. Antinya ..........
a. Nama kepanjangan saya adalah Primus
- b. Nama penggilan saya adaleh Primus
3. Good evening Rudy ! jawabnya adalah .......,.
2. Good morning

b. Good aficmoon

[z

>

d.

C,

d.

Pilihlah jawaban yang paling benar dibawah ini dengan membnbulkan tanda silang pada lembaran

I name is Primus Yudistiro

Your name is Primus Yudistiro

Nama lengkap saya adalah Primus
Nzma samaran saya adalsh Primus

Good night

Good evening

4. How do you do [ Jawaban dati smmbutan ini adafal .........

a. Joam fing
b. 1am Just finc
5. How arc you | Jawabirya adalah ........

L]

8. Ne preblemn
b. Never mind

€.

i

- C

d.

How do you do
I don’t know

1 am fie

You arc fine

6. Apa bila hari sudalt lamt malam teman bicara anda molien diri (puleng) apa yang sebaiknya dia

katakan ?
2. Good meming
b. Good Alemoon
7. Lam sony. Jawabnya adalab .........

3. No problem

b. Never mind

-~
H

-

Good cvening
Good night

¢. No what what

8. Isit pood 7 Artinya
o+ Apaksh jtu bapus ¢
b. It tidak bagus d
9. Do you have grand mother ? )
a.-/ers. ldon'th-:we c

b.- Yes. Thave
10. T don’t know. Atiiya
A. Snys tidak suka

b. Saya tidek mengerti
11. Itu adalsh sekolah sayn. Bahasa Ingprismya
2. This is n1y school

b That is my scheol

d.

d

.

. a dan b ndalah bcqpr

. Itu bagus

a, b, dan c salah

No. Idoes’t have
No. Ihas not

Saya tidek punya
Saya tidek tahu/entallah

Itis your school
That is 1 school




YASTIE IR

ENGLISH SCHOOL
JL. TRIKORA No. 30 PHONE : (0756) 21636- PAINAN

12. Is e ateacher 7 Jowebnya .........

3. Yes. Sheis ¢. No. Heis
sb, Yes. Ieis : ‘ d. No. Sheis not

13. Are you a Pilot 7 Jawsbnya........

2. No. Jam .¢. Yes. Iam
. b. No. You arc d. Yecs. Iamnot

14. Rp. 1000,- Bahasa Inggrismya ?
a. Onehundred rupiain ¢. Onc million rupish
b. Onc thousand rupiahics ‘ d. Semua salah

15. Do you like pineapple 7
2. No. Tdo . c. Yes. Ido
b. No. Fdon'thave d. Yes. Thave

16. We cat rice. Arbinya ........
a. Kita makan nasi c. Kita tidak makan nasi
b. Kami makan jagung d. Apakah kita makan nasi

17. Saya tinggal di Painen. Dahasa Inggrismya'adalsh .o.._... :
a. My livc on Paman ; ¢. Do you live in Painan
b. Tlive in Painan d. =danb betul

" 8. Can you speak English

2. Yes.1can t. No.Tcan " i
h. YesTeannol ' d. No. yon can '

19, Saya punya scpuluh bual mobil. Apa bahasa Inpgrisnya 7 ........ p
2. Ihave ten cars c. Thave ten cers o _ \—,
h. Thave ten cors 4. Thave ten curs

20. I am tired. Artimya ........
8. Sayanpnnluk . c. Saya Japar
b. Saya haus d. Saya letib

. Cocokanlah kata-kata / Phrase-phrase dibawah ini, dengan kata-kata yang telah tersedia di samping

kanan !

What's the English word for ......7

1. Kebun bimatang =,... .~ =~ . . - Train

2, Tukaﬁg kebun = . - Bulterfly
X Tas = e - Plate

4. Kereta api RPN - Forehead
5. Kupu-kupu = e - Zoo

6. Piring = erreeene . - Dag
ZHaimlnggs  =............. - ‘Gardener
8. Mangeis = - Uncle

9. kening T e , - Sunday .

10. Paman R - Mangosteen




' ]
 MASTER
[\ [N
ENGLISH SCHHOOL
JL. TRIKORA No. 30 PHONE : (0766) 21636- PAINAN

Jaweblah perlanyaan-perianyasn dibawsh ini dengan hahasra Inggris pada lembaren yang telsh

tessedia.

NS s W N

What is yourname 7 .......c.ceueeenes
Where do youlive 7 ........... S
Whatdoyouwsntlobz ? .............
What class are youwnow ? ... .......
What day is it 10 day 2 coeverivuveinenn
Do youlike Grape 7 ...................
Do you know Mr. Hendra ? .........

Good luck (semoga herhasil)
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NAMA: Masvandra, 2 .2ah. . -
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3

X B C DV LA R CDV
AXCDv 2. A e D
ABCEV 13 A B8 D

A BE¥Dwv 4. AR C D
ABRDV 5. A B8 Dwr
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ENGLISH FOR CHILDREN
. - NAl\'lA.!lL.'E.\.‘.‘!.?.’KI.’r.'..J{A\ﬂl:laln..pu.{-,Hl
LA B CDvV L. AR CDw
2. AW CDv 2. A8 @ Dor
3.ABC§J 13.AB X D~
. AB R Dv 4. X B C Dy
5. ABCXYYy 5. ABE Do
6 A B C Y-~ 16. ¥ B € D~
7.XB C D 17 A X C D
8. X B C Do~ 1. X'B CD,
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LLMBARAN JAWABAN
ENGLISII FOR CHILDREN

NAMA: Vee R (Karatl, AL CRES Vq

. KB CpDv IL.A®CDWV

2 AECDwv LA _H-@—pot

‘3. ABCRV 3. AB g Dv ~

4 ABC Ry 4. A B C Dv

5. A BE Dy I5. ABEDV

6. ABCE v 16 " B ¢ bV

7. ABCRv 17 A R C Dv

& A B C DA/ 18. X B C Dv

S AN CpD . 19. X 8 ¢ D v

Io.ABcpzv, 20 ABCH

l. Webunh,nakand - AL o

2. Tuuan‘av\.cbuﬂ = BACAETCE T N

3. TAsS. w=nhad T

4. Kereiq Api = T.i‘,ua._..... . Gy

5. KRuPucapo T }gLL—Cf'FPV Vi

6. .PICING IRl I m
7. Hafit"lrngﬂv _,==, Suvrdmy Ve ., -
8. Han@@us W= MaNA905 ) cen : '
9. kf’nrﬂ‘ﬂ =.kofehedd .o .

0. . Pdnan. =lbncte. 0T

I,
Nx.name s veper mmem te’f?esm —

l.
2, LLLZE . in. .Pamcw e L

3. AWant. to. be B banil.. A AN

. LAr. class. isa. o N T

5. Tﬂdmus WGanéde" e, -

6. X85S ldo. . A 2o o WML

7. RS da... o,
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LEMBARAN JAWADBAN
ENGLISH FOR CHILDREN

NAMA:SHal Sa Billa  juliap, 1y P fa

L. A B CDV LA B C D~o

2, ARCDw 12 A K e DV

‘3. ABC RV 3. ABE D~

. A B & D~ 4. A 4 C D O
5. ABCURwY 15. A B & D o

6. A B C N~ 16, X B CD .-

7. X B C DV’ 17 A R C Dun

& X B C pDV* 18. % B C Dv~

9. A B CRu . 19.% B C D

0.ABCR _~ 20.ABC:IE\_/-.

I Kekua.. blnamnj e = L 200. .. A

2. Tuke.hg. Kt‘bun = éﬂf‘cfenef o

3. .Te- s =_.Ba, V

4. KETC.Ter... Qe .= .T.hin .. B .

5. KUP< KUPL... . - BoétC’PHg ~

6. Plf‘lh . =.Plaie, _—r

7. MERal W njgu =-&raHunc/ ......... -

8. nlgr?ig =Ma.ngos e W

9. .Ken =.untle. ..6?

10. . raern =.Farfhead. X

1. Ty Ddme... Selsorilia. . Juliosny L00Ra
2 ALyue.. \:n P&whﬁf} A ad A A ey,
3. X..teand.. ro be..a,.. docwr‘ LR -

4. JIL. )D e ey
5. o, ay (7 SU"JJﬁ.y — o T

7. yes .o, J
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Nama Sekolah
Kelas / Semester
Tema

Materi pelajaran

:3/1
: Numbers
: Bahasa Inggris

SILABUS

STANDAR KOMPETENS! KOMPETENSI DASAR | MATERI PELAJARAN Kegiatan Pembelajaran INDIKATOR PENILAIAN | ALOKASI SUMBER /
: WAKTU | BAHAN 7 ALAT]

1. Mendengarkan Mendengarkan pambacaan teks | Meninkan ungkapan Mendengarkan uespan pury Menirukan vjaran yang didengar Performance zjam petajaran |Gambar

Memahami inetruksi pendek dan memnggapinya Gurv mengemi bilangan Menindan ujaran yang didengar Melnfalkan kata - kata baru berdasarkan ’

sangat sederhana dgn secara verbal dari 0 sampai 20 Merzamati ga.mbar kemudian gambar yang diberikan seczra lisan

tindakan dalam konteks mengkomunikasikanmya dergan Menyebutkan nama - nama bilangan ]

Yeles, teks u.nmk dipahami setelah mereramati fambang bilangarmva
2. Besbicar Melakukan percakapan pendek  |Pelafalan bilargan dan Si.%wn-krtmyn jawab tentarg Bertanya jawab sesuzwu yg berhubungan Performance ]

Mengungkapkan insunuksi - |dan sederhana urgkapan - unwkapan Jumlah benda berdasarkan pada dengan bilanoan

instrdksi informasi saraat 3 ' ftentang jumlah sesuatu _parnbar yang diberikan Memberikan tarzzapan terhad-p

sederharn dalam komteks wenghafalkan 1eks pereakapan ungkapan - nckapan komunikatif vang

e, dan memprakiikammys bempasare diderzar

pasanzan,

3. Memhaco Menemukan berbagai informasi  |Bacaan tentang linekwrean Membaca teks denzan lafal dan Membaca mma - ramz bilanean Performance

Kemampuzan membaca dan teks terrulis sedetham keluargn ) intomsi yang tepat setelah men - Melengkapi kalimat dengon informasi

nyaring dan memahami denoarkan conoh membaca dari tertenty j

tuliean bahasa Inc2rs Guru Melakukan dialog stderhana

sederhara secara berterima Siswa menjodohkan mama benda

datam korteks kelas dengan jumlahnya yang tepat

- berdasarkan teks yang diberikan ]

4, Memilis Menyalin kata (bilargan) dalam | 9 = nine Mermliskan rama - pama bilangan Meruliskan rima - nama bilanzan / lambtane

Kemampuan mengeja dan_ {hahasa Ingens dari 0 - 20 10 = tecen Memyusun kats - kata bilanzan dengan ejaan yang bemar

menyalin kata bahasa . 11 = twenty acak menjadi suatu unnan yany '

trggris (lambang bilangan) - benar




Nama Sekolah
Kelas / Semnester
Tema

Materi pelajaran

2 3/1

: Colors
: Bahasa Inggris

SILABUS

3TANDAR KOMPETENS! KOMPETENSI DASAR | MATER! PELAJARAR Kegiatan Pembelajaran INDIKATOR PENILALAN | ALOKASI SUMBER/
e WAKTU |BAHAN/ALAT
1. Mendengarkan Mampu melakukan tindakan Ungkapan tentang * The - Memberikan tanggapan Menyimak wwkapan - unekapan Performance |2 jam pelajaran [- Gambar
Kemampuan merespon sesuai dergan bnstruksi dalam man:e of colors * terhadap urgkapan- mgka;?an komunikatif dergan perirzah - perintah |- Text Baok
irsukst sangat sederhara  [koraeks kelas komunikatif yg disampaikan guru szderham
dengan findekan +__Melakukan perintah - perintzh Memberikan ta.ng.gapan-deman menirukan
secgel:hm:n ) kata - kata tentang * Colors ® yg didengar
| 2. Berbicara Mampu mengungkapkan secara $Melafalkan ujaran (Colors) |- Mendengarkan veapan purs Menirukan ujaran varg didenear (kata-kata JPerformance
¥emampuan mengimpkap- {tepat ujaran yang didengar - Menirnukan ucapan euru / ruma « ema warm) berdasarkan gambar £
kan instruksi dan informasi - - -Memamaﬁ eambar kemudian alat perags yang di ujarkan aleh gury
sederham memyebutkan rama - nama warma Melakukan tamva jawab dengan panduan 3
tersebut sur
3. Membaca Mampu membaca nyaring den  |Bacaan yang benpa kata/ |- Mergamati gambar Membaea kata-kata / frasa / kafimat Performance
Kemampuan membaca ucapan yang melibatkan kate/ frasa diseriakan dengan] |- Membuea kata / fasa sederham sederham yang berthubumean dergan
nyaring dan memahami frasa yang diberikan gambar yang difkuti oleh gambar warrm
rulisan bahasa Inggris
sederham ) \
: ¥
4. Menlis Mampu mengeja dan menyalin _ |Kosa kata ("Colors”) - __Menuliskan katz - kata yang ber- Menuliskan kata-kata / frase / kalimat yang | Written
Kemampuan mengeja dan_ |kata bohasa Inggris dengan hutrmgan dengan “colors” bethuburgan dengan warma
menyalin kata bahasa bantuan gambar selelah mengamati gambar

Inggris




SILABUS

Nama Sekolah :
, Kelas / Semester :3/1
Tema : Clothes
Materi pelajaran : Bahasa Inggris .
. 1 % .| ALOKASI SUMBER/
TERI PELAJARAN | Kegiatan Penibelajaran INDIKATOR PENILAIAN
STANDAR KOMPETENS!I KOMPETENSI DASAR MA' WAKTU BAHAN/ ALAT
. Takul ﬂwm}; Mendengarkan ucapan gem Menirukan vjaran yang berhubungan Performance |3 jam pelajaran |Picnae
1. }-Tcndcnzarkan — - 'Mcma}laml dan me an .ﬁm;mpm Mendrukan u(.:apan gury : denzan ama-mma prkaian/ clothes Real estate
St mom si_yinstruksi sederham dalam "‘i:r;;;me, Melafalkan kata-kata baru ber- Memyebutkan rama-mma clothes sctelah Text Book
. . & = 1
dan mfnmn: sederhana  [konteks kelas %;t;?a-n—-—— ey o e
dalam konteks kelas - ek . T
. Kosa kata
= Siswa bertanya fawab temang Berianya jawab temarz clothes Performarcs .
2. Berbicara - Riswa mampu bercakap-cakap | .~ —— F
clothes berdasarkan gambur
Kemampuwan mengungkap- | dan menyebulkan bumi
kan instruksi dan informasi | ujaran berdasarkan eambar
sederham dalam konmeks e ——
kelag
] ——a - Menzamati gambar Membaca kata-kata yang berhubungan Performance
2 :;I:m:cn = o - ::.mpu :bcm::m'?::rg S == Membaca berdasarkan pambar denean clothes Written
emtaca bersuara - Mepemukan berbagai informasi | ——— .
- . . _Menjawab pertasvaan berdasarkan
mcl;n::ml r::.::as dari teks tulis sederham C——— teks sederhana yang diberkan
da onle C— ’
- : ==t Menulis pama-rama clothes Memliskan kata, frasa, kalimat yarg bee-
. i - Memulis kalimat sed il .
4. Menulis . Memulis kalimat sederhara dari T bubiin deneh na pakaian
Kcman:punn menzeja dan ragam teks pendek e Mererjematan kafinat perdek / sederham
'“:"’:"" ":’::‘“ ey bahasa Indoresia ke dalam bahase Tnggsis
sedetham dalam konteks® e
kelas




Nama Sekolah

e

SILABUS

Kelas ¢ Semester
Tema . Food and Drink
Maten pelajaran - Bahasa Inggris
STANDAR KOMPETENSI KOMPETENSI DASAR MATERI PELAJARAN Kegiatan Pembelajaran INDIKATOR PENTLAIAN | ALOKASI SUMBER /
WAKTU BAHAN/ ALAT
W Mampu melakukan tindakan Ungkapan tentang “Food Memberikan tanggapan terhadap Menvimak ungkapan-ungkapan Performance 3 jam pelajaran |- Gambar
—WE“_ sesuai dengan instruksi dalam and drink” ungkjpan-unghpan'kommikn:if komunikatif dan perintsh-perintsh - Text Book
iostruksi sangat sederhana konteks kelas __ B} yang disampaikan guru sederhana
Aenezna tindakan g Melakukaa perintah-perintah Memberikan Lanegapan dengan meninukan
| sederhana kata-kata Lontang “Food and drink” vang
Bl — di dengar A
2. Serbicare Mampu mengungkapkan secar Melafalkan ujaran - Mmdcﬂg:.'r‘hn ucapan gur Meninukan ujsran yang didengor (kata-kata Performance
« =mampuzn mengungkap- _|tepat ujaran vang didengar Menirukan vcapan gunu yang berthubunean dengan makanan dan
;_gwﬂidin informasi L—’"—) Mengaman gambar kemudian minuawan)
seciciiaria | | | menvebutkan nama benda vang Menvebutkan nama-nama benda vang
T - berhubunpan dengan makanan berhubungan dengen makanan & minurman
o dan minuman setclah menzamari gambar
—:: \{embaca Mampu membaca myaring den Bacaan vang berupa kata / Mengamati gambar Membaca kata-kata / frasa / kalimat Performance
Kemampuan membaca ucapan vang melibatkan kats / frasa / kalimat Membaca kata-kata & Frase/ sederhana yang berhubungan dengan
maring dan memahami frasa vang diberikan kalimat sederhana makanan dan minuman
ralissn bahasa Ingeris
secerhana
4. Meoulis Mampu mengejs dan menyalin Kosa kata (Food and drink) Menuliskan kata-kata yang ber- Menuliskan kata-kata vang berhubungan Wrirten
K emzmpuan mengeja don __Jkata bahasa Ingeris dengan hubungan dengan "Food and dengan mzkanan dan minuman
memalin kata bahasa bantuan gambar drink® selclsh mengamati gamber. ]
Inegris dengan bahass i
Jalsm konteks kelas




SILABUS

Nama Sekolah :
Kelas / Semester $3/1
Terma : Fruits and vegetables
Materi pelajaran : Bahasa Inggris
STANDAR KOMPETENSI '  KOMPETENSI DASAR MATERI PELAJARAN Kegiatan Pembelajaran INDIKATOR PENILAIAN | ALOKASI SUMBER /
. WAKTU BAHAN I ALAT
1. Mendengarkan Memahami dengan melatudean Menvimak dan menirukan Memberikan langpapan tethadap Menyimak unckspan komuniiatf . Performance 3 jam pelajaran |- Gumbar
Kemsmpuan meITspon instruksi sedethana dalam ujaraa vang diungkepkan ungkapan komunikatifyang di Membenikan tanzeapan erhadap ungkapaa - Text Book
instreksi sangat sederhana  [konteks Yelss qury mengenai “Fruits and sampaikan guru komunikatf vane di dengar -
dengan tindakan vegetables® . Melakukan perintah-perintah Melakukan perinmh sederhana
i scdethana
2. Babicus Mampu menqungkapkan secara [ Metafnlkan ufaran vang Meniruksn ucapan guru Menindan ujarzn yang didengar (kata-katy Performancs
Kzamampuan mengengkap-  ftepat ujaran vany didengar " iersh didengar Mencaman enmbar kemudian yanz berhubunean denean buah-bushan
___ban instruksi dan informasi memvebulkan nama dalzm bahass dan ssver-tavisen vang di denzar)
seduhans Inggrisnya Menvebutkan nama-nsma bush. setelsh
* mengameti gambar
3. Mcmbscs Mampu membaca nyadng ™ Frasa / Lalimat tentang Mémbaca kata-kata dan katimat Mengamati gambar Perlormance
Kemempuan membaca dengan ucagan vang melibatkan | fruits and _vegelabl:s sedethana yang berhubungan Membaca kata-kata dan kelimat sederhana
wyaring dan memahami kota / frasa . denpan "Fruits and vegetables® mengenai "Mruite and vegetables®
tulisna behasa Inggris
4. Mcmlis Mampu mengeja don menvalin Wosa kata tentang *fruits Menuliskan kata-kats vang ber- Menuliskan kote-kata vang beshubungan Written
Kemampusn mengeja dan | bahasa Ingpris dengan and vegetablo® hubungan dengan buah-buahan dengan buah-bushan
memalin kata bahasa bantuan gambar : sctelah mengamati gambar
Inggis




SILABUS

kad insouksi dan informasi

._tung benar

kefuaros)

Nama Sekolah :
Kelas /Semester 1371
Tema : Pamily Members
Materi pelajaran : Bahasa Inggris
STANDAR KOMPETENSI KOMPETENSIDASAR | MATERIPELAJARAN Kegiatan Pembelajaran INDIKATOR PENILALAN | ALOKASE ’ SUMDER '7
: WAKTU BAHAN/ALAT
1. Mendesearkan Mendengarkan pembacasn ek Ungkapan-ungkapan lentang - Mendengarkan ucapafl fury - _Menyimak unckapan-unpkapan l‘ommu'l:ah'l'___ reformancs |1 pelzjsran |. Gambar
Kanzmpuzn meresnon ndek dan mengangpapinga “family membery® = Meninukan ucapan Furu dengan dan puin!a.h-peﬁnta_h sederhana - Text Book i
insuksi sangat sederhana  fsecara verbal sesuai dengan lafal yang benar = Melafalkan kata-kary bany berdssartian ) ]
den tindokan dan bahnss _instrulsi dulam komicks kelos ~Memberlken tnggspen sedethan | carmbar yang diberkan seen fisen _ T
dalam kontsks ketas 2 j -
2. Booicers Melafalian kata / frasy dengan Pelafalen kats-kata / frasa - Mc:'n gucapkan angeota keluares = _Menirukan wjacan yang didengarkan (layg- Perforniance ?
Kemamauzn mencunckap-  {benar lentang *family members® dalam 'bahasajggis dengan lara] Lam yang berhubungan dengan anpeots - ’

sane=t sederhang dengan

Mengamat eambar kemudian

Menyebuikan kats-kata (veng berhubunean

bahasa dslam kenteks kofas

menyebutkan pama dafam bahass

genean angeota Lkeluares scralak Enzamati

Ingoris

cambar)

tulisan bahasa Ingeris

3. Manbeca Mampu membaca mvarngden  |Bacaan tentang lingdungen . Menpamaei pambar = _Membaca kata.kpis vang beshubunpay Petfrormance '
Kemampuan membaca =3pan vang melibatkan kata / _ Jkeluacps = Membaca kata-kata yang per. dencan angeota kefuares
maring dan memahami frasa vang dipelafari hubungar, den anegorn kehearey
—_t

Kemampuan crenecia dan

sederhang mengenai *family

kalimat sederhans vang di

sederhana dengan bahasy
konteks kelas
4. Meuljs Menyatin kats dan kalimat Menuliskan kembali kata dan §- Menuliskan katataty yeng ber- = Menuliskan kataialg yang berhunpan

hubungan dcnm anpeoty

~dengan anggota keluarga

memyvadin ks bahags

members®

berikan gury secara tulisan /

keluarga sefelat, melihst pambar

gambar




Jama Sekolah

SILABUS

Kelas / Semester 3
Tema : School Environment
Maten pelajaran : Bahasa Ingeris N
STANDAR KOMPETENSI KOMPETENSI DASAR MATERIPELAJARAN | Kegiatan Pembelajaran INDIKATOR PENILAIAN | ALOKASL | SUMBER/
. : WAKTU | Baman/aLaT
1. Mendengarkan Memahami perintah & petunjuk |- Ungkopan untuk menyata- Mendengarkan vcapan gura Menirukan viarn yang didengar yang ber- Performaoe 3 jom pelgjaran_|Real objects
Siswa memahami instruksi _|sederhana vang diberikan guru ken letak sesuatu/ oreng Menirskan vcapan gur hubungan deagan linalungan sekoleh picture
| dan informasi scdcthana seuara lisan - Bacaan tentzng lingkungan Mengamati gambar kemudian me- Menyebutkan kata-kata yang berhubungan
dalam konteks kelas sekolah ’ nyebutkan nama bahasa Inegrisnya dengan lingkwnaan szkoleh setelah meng-
- Kosakata . pmali gambar
1 Lafal
2 Berbican . Menahami ungkapan Siswa bectanya ia\;’ah tentang Bertanya jawab tentang binda-bends di Petformance
Siswa mampu mengungkap | komunikatif benda-benda lingkunean sskelah [ '
| kw instruksi dan informasi ] - Melakukan perintah-perintah
sedethana dalam kontcks sederhana
kelas - Melakukan percakapan pendek
| dan sedethana
3. Mcmbaca - Mampu membacs nvaring Menjawab portanvain berdasarkan Membaca kata-kata / k3liral vg berhubungan _[Performance
“iemboca bersuara dan me- |- Menjawab penanyean ber- teks vang diberikan denean lingkuagan sekolzh |svrinen
mahami tulisan sederhana dasarkan ks vang diberikan Membzca 1cks Test
daofan kelas
4. Menulis , s
Menulis ketimat sedechens/  |Menutiskan katn-kata yeng ber- Menulisken kata-kam bcrdasa.rxni:. Menvliskan kata-kata veng bechubungan
regam tekas hubungan dengan linglungan gambar dengan lingkungan sekolzh

sckolah




SILABUS

Nama Sekolah :
Kelas / Semester 3
Tema : Days
Materi pelajaran : Bahasa Inggris
STANDAR KOMPETENSI KOMPETENSI DASAR | MATERI PELAJARAN Kegiatan Pembelajaran INDIKATOR PENILAIAN | ALOKASI SUMBER /
. . WAKTU | BAHAN/ALAT
1. Mendenzarkan Siswa mampu melakukan Pelafalan Mendengarkan ucapan gury Menirukan ujaran yang berhubungan Performance |4 jam pelajarar]- Picture
Kemampuan merespon tindzkan sesuai dengan instruksi |Bacaan / kata Menirukan ucapan guru dengan rama-namna hari it Cilous
irstruksi sangat sederhana _|dalamm konteks kelas Kosa kata Mengamali gambar, lalu me-  ; Menyebutkan rama-nama hari setelah ET——

denzan tindakan dalam

__nyebutkan bahasa inggrisnya

mengamali gambar kalsnder

komeks kelas

2. Berbicara

- Memebutkan bummyi uaran

Memberikan tanggapan terhadap

Menyimak ungkapan-ungkapan komunikstif {Performance

B Siswa mampu mengunzkap | berdasarkan gambar ungkapan-ungkapan komunikatif can perintah-perintah sederhana
kan instruksi dan informasi |- Memahami unekapan - yang disampaikan guru Memberi tanggapan terhadap urgkapan -
sederhara dalam konteks ungkapan komunikatil Melakukan perintah-perintah urgkapan kemunikauf yang di dengar
elis - Melakukan perirtzh-perintah sederhuna Melakukan perintah-perintah sederhana
sederhana

3. Membaca . Mampu membaca nyaring Membaca nama-rama hari Membaca rama-nama hari ‘ |Performance
Membaca bersuara dan - Menjawab pertamyaan ber- Mengucapkan nama-nama hari dengan
memahami tulisan dasarkan teks yang diberikan berar
sederhara dalam konteks
kelas

4. Menulis . Menuliskan rama-nama hari Menuliskan rama-nama hari Memliskan rama-nama hari Written

K.emampuan menuliskan

setelah mengamati gambar

Menjodohkan kata-kata tentang hari dari

nama-narna hari

bahasa Indoresia dan bahasa inggris




	Auto-Color0324.pdf (p.1-57)
	Auto-Color0325.pdf (p.58-120)

